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List of Recommendations 

Cited in the Report of the Reaffirmation Committee

(Refer to “Directions for Completion of the Report of the Reaffirmation Committee.”)
CS 3.3.2 (Quality Enhancement Plan), Recommendation 1.

The committee recommends that the institution demonstrate institutional capability for the initiation, implementation, and completion of the QEP.  

CS 3.3.2 (Quality Enhancement Plan), Recommendation 2.

The committee recommends that the institution identify goals and a plan to assess the achievement of those goals.

CS 3.7.1 (Faculty Competence), Recommendation 3.
The committee recommends the institution demonstrate that it employs competent faculty members qualified to accomplish the mission and goals of the institution in the area of Communications/Public Speaking.  See attached faculty roster.

3.3.2
The institution has developed a Quality Enhancement Plan that (1) demonstrates institutional capability for the initiation, implementation, and completion of the QEP; (2) includes broad-based involvement of institutional constituencies in the development and proposed implementation of the QEP; and (3) identifies goals and a plan to assess their achievement. (Quality Enhancement Plan)

The institution did not satisfactorily address components 1 and 3 of this standard.

Recommendation 1: The Committee recommends that the institution demonstrate institutional capability for the initiation, implementation, and completion of the QEP.  

Recommendation 2: The Committee recommends that the institution identify goals and a plan to assess the achievement of those goals.

See Part III for additional information.

	Part III.
Assessment of the Quality Enhancement Plan




To be completed by the On-Site Reaffirmation Committee.
A. Brief description of the institution’s Quality Enhancement Plan

The institution selected a QEP topic which is focused on student success in developmental mathematics utilizing two dimensions of interventions: (1) cognitive factors that are related to aptitude and previous academic preparation and (2) psychosocial factors related to a student’s external influences, level of motivation, and self-efficacy related to mathematics.  The identification of this topic was achieved through an analysis of student performance data, student focus group results, and faculty and staff feedback.  The goal of the QEP is to improve the percentage of first-time completers at the entry level for developmental mathematics.  The QEP is consistent with the mission of the institution and is supported throughout the institution.

B.
Analysis of the Acceptability of the Quality Enhancement Plan

1. An Institutional Process. The institution uses an institutional process for identifying key issues emerging from institutional assessment.

Lenoir Community College conducted a broad-based assessment of the most pressing academic needs of the students in their service area.  Faculty and staff perspectives, along with student data from 2007-2010, were presented campus-wide in an effort to narrow the focus to a topic that would provide the most significant benefit to the students of LCC.  The data suggested significant interest in the areas of developmental reading and mathematics with the greatest area of need being in mathematics.  Courses that had Mathematics 070 or college algebra pre-requisites were present in academic, technical, vocational and professional programs.  Quality Enhancement Plan proposals in both mathematics and reading were presented in a faculty meeting and the proposal in mathematics was chosen.  The topic and focus of the QEP in mathematics were updated in light of feedback received from a variety of campus constituencies, which included full and part-time faculty, staff, college leadership, students, members of the community, and the college’s board of trustees.  The QEP was further-developed by the use of smaller subject-area work groups that met regularly and operated under the purview of the QEP-team.  The groups met for approximately four-months and presented their findings to LCC’s faculty and staff.  

The Committee verified, through interviews and a review of documentation, that relevant groups and broad-based involvement in the formation of the QEP was evident.  While it does not appear the QEP initially developed from ideas generated by the various college constituents, the college is able to document that multiple groups, including faculty, staff, students, administrators, and members of the board and community, were consulted on numerous occasions and that they have been asked to provide feedback regarding the value and direction of the QEP.  This feedback has been used to direct the activities of the QEP development and implementation effort.  Further, a review of minutes, notes, and presentations, as well as interviews with faculty, staff, administrators, and students suggests a broad-involvement of constituents and supports the written documentation

2. Focus of the Plan.  The institution identifies a significant issue that (1) focuses on learning outcomes and/or the environment supporting student learning and (2) accomplishes the mission of the institution.

Lenoir Community College has identified that improving the percentage of first-time completers at the lowest level of entry to developmental math is the focus and goal of the QEP. This will be accomplished by providing supplemental support specifically associated with academic and psychosocial factors that may inhibit student achievement of student learning outcomes. The use of support services will be triggered for those students not making satisfactory progress as denoted by failing to achieve incremental benchmarks throughout the semester. Specifically, previous data shows a 47% success rate (A or B) for students entering the course. The QEP goal is for 65% of first-time students to complete the courses on the first attempt by reaching 80% success in achieving the student learning outcomes. The initial target category is the 17-24 age group as this represents the largest population enrolled in developmental math. Over the course of five years, the target group will expand to include all students enrolling in the lowest level of entry to developmental mathematics, including distance education students. 
 

The QEP calls for students that do not meet the benchmarks to receive either supplemental instruction or to meet with a College Achievement Coach (CAC). Supplemental instruction will be used when the barrier to success is identified as being academic in nature due to aptitude or inadequate previous academic preparation. A CAC will meet with students if the barrier to success is related to motivation, self-efficacy, or lack of connection to academic and career goals. This will be identified based on classroom observations of poor study skills, poor attendance, or inconsistent assignment completion.
 

Ultimately, this new format of creating a supportive environment for student learning will benefit students by decreasing the time to completion for students enrolled in developmental math, increasing student confidence and decrease anxiety as it relates to math studies and transfers to other areas, and increasing math preparation due to new standard which requires 80% as passing level. Collectively, this supports the institution’s mission of providing educational opportunities to its service area. If students are able to move past the math barrier and gain skills that will allow them to be successful in future courses, then the outcome will be more graduates entering the workforce or transferring to a four-year institution.
3. Institutional Capability for the Initiation, Implementation, and Completion of the Plan.  The institution provides evidence that it has sufficient resources to initiate, implement, sustain, and complete the QEP.
The College has identified an important and challenging project for their Quality Enhancement Plan.  A detailed budget has been prepared for project implementation across each of the five years of the program implementation phase.  A sufficient number of key personnel have been identified for the initial program implementation, but the committee believes more human resources will need to be deployed as the implementation progresses over time.  This is particularly true in the area of CAC personnel, especially if the project is to scale up to the desired level in years three through five.  The personnel identified by the College as part of the leadership team have impressive credentials and enthusiasm.  The mathematics faculty appear committed to the topic and are supportive of the CAC and LAP Director’s leadership.  

The Committee believes that all the pieces are in place for a successful implementation, but they are not well explained in the current QEP document.  In particular, a viable and detailed implementation plan has not been sufficiently developed.  The College should provide clearer documentation regarding who is responsible for what elements of the QEP at initial implementation.  For example, clear job descriptions that outline the responsibilities for the CAC and LAP Director should be provided.  In addition, the role of the QEP Review Board needs to be specifically articulated.  One concern that should be addressed is in regard to ensuring that the QEP Director has sufficient authority to carry out the implementation successfully.   This might be achieved with the Director reporting to the Dean of Arts and Sciences, but there should be written guidance that authorizes the QEP Director to report directly to the Vice President of Instruction and/or the Review Board any activities or individuals that are not implementing the plan adequately.   In addition, a written summary of how both developmental and curricular level mathematics faculty will remain involved and kept informed of the QEP implementation is critical to its success.  The Committee has concerns that the College will be challenged in meeting timelines, especially in light of the state-wide changes to developmental mathematics being imposed by the North Carolina System.   The College should ensure that the Review Board meets with sufficient frequency to address any changes that result from state mandates or implementation challenges.

The Committee recommends the following for improving the institutional capability for the initiation, implementation, and completion of the plan: 

(1)  identify the QEP Director, develop a detailed job description, and ensure the director has the appropriate authority to implement and manage the QEP   initiatives, 

(2)  develop a detailed implementation plan including who will be responsible for each element of the QEP at initial implementation. (For example, clear job descriptions that outline the responsibilities for the CAC, the LAP Director, and the Supplemental Instruction staff should be provided), 

(3)  define the role and scope of the QEP Review Board and consider including student representation on the Review Board, 

(4)  document how both developmental and curricular level mathematics faculty will remain involved and kept informed of the QEP implementation (See Recommendation 1).   

4.
Broad-based Involvement of Institutional Constituencies.  The institution demonstrates the involvement of its constituencies in the development and proposed implementation of the Plan.

The institution demonstrated broad-based involvement of its constituencies in the development of the QEP.  Faculty and staff were interviewed by the Committee to determine the level of their involvement.  The institution involved full-time employees (faculty, staff, and administrators) in meetings to gain input on topics for the QEP.  The institution conducted student focus groups, involved community-based advisory committees, and presented information during a Board retreat.  The institution also utilized student performance data collected from the institution’s Institutional Effectiveness Office to gain further insight on academic areas that would have the greatest impact on improving student success in the learning process.  As the QEP topics were narrowed, faculty and staff voted on the top two choices and ultimately chose developmental mathematics as the topic.  The QEP team later formed smaller work groups as the QEP focus was narrowed and intervention strategies for student success were developed.  

5.
Assessment of the Plan.  The institution identifies goals and a plan to assess the achievement of those goals. 

The QEP document states the overall goal of LCC’s Quality Enhancement Plan, entitled It All Adds Up @ LCC, is to improve the percentage of first-time completers at the entry level for developmental mathematics, which includes Developmental Modules (DMAs 010-030).  However, discussions with college personnel revealed to the Committee that the overall goal of the QEP is to improve the percentage of first-time students in DMAs 010-030 who complete the modules successfully with a grade of A or B.  

In order to achieve this goal, the College plans to implement interventions based on two dimensions: (1) cognitive factors that are related to aptitude and previous academic preparation and (2) psychosocial factors related to a student’s external influences, level of motivation, and self-efficacy related to mathematics.  

In order to evaluate the success of the Quality Enhancement Plan, the College has identified two specific, measurable outcomes expected to result from the QEP initiatives.

· With the support of supplemental instruction, 65% of first-time students will improve their mathematics skills in DMAs 010-030 to meet the desired threshold of achievement at an overall average of 80% on homework assignments, projects, quizzes, and final exams.

· With the support of a College Achievement Coach, students who demonstrate low self-efficacy, poor attendance, or external impediments to learning will meet the desired threshold of persistence at a projected 65% (based on historical data from 2007-2012).  

However, after discussions with College personnel it became clear that the college intends to focus on one outcome which reveals a 65% success rate of students who complete DMA 010-030 as first time completers utilizing supplemental instruction and psychosocial interventions.  The College has identified the use of a QEP Review Board, chaired by the QEP Director, which will collaborate to analyze the data.  The College’s IT staff and statistician have developed a central database for the collection of this data.  The database will be used to document the results of the various interventions.  Documentation will be gathered and tracked under four categories:

1. Students who complete the prescribed DMA modules with no need for interventions.

2. Students who require only supplemental instruction.

3. Students who require only coaching interventions.

4. Students who require both supplemental instruction and coaching interventions.

The Committee recommends the following for improvement of the identification of goals and a plan to assess their achievement:  

(1) clearly define its goal(s) and baseline data related to each goal, 

(2) develop a detailed written assessment plan which includes the role and responsibility of all college personnel associated with the assessment of the QEP, 

(3) develop an assessment timeline which details each assessment and the intended use of results, person responsible for data gathering and analysis and how the data will be used for improvements at the college and communicated throughout the college communities (See Recommendation 2).
C. 
Analysis and Comments for Strengthening the QEP

LCC has demonstrated enthusiasm and an unwavering commitment to the QEP.  It is evident that the faculty are supportive of the QEP and are committed to its success and ultimately the success of students in developmental mathematics. The College has taken great efforts to engage a wide population in the development of the QEP including a broad marketing campaign and contest related to naming and designing the logo for the QEP.  The Committee was impressed with the commitment demonstrated for the QEP from the Board to the students of LCC.  

The QEP targets students with a historically low level of success and the willingness of the College to address a nationally recognized student success issue in the wake of many changes and uncertainty is commendable.  Another major strength of LCC’s QEP is the fact that the College will not only focus on the cognitive factors that inhibit an underprepared student’s success but also on the psychosocial factors, such as motivation and self-efficacy, that often affect a student’s desire to dedicate the appropriate amount of time to class preparation and often lead to attendance problems. The use of the nationally normed ENAGE survey provides the College with valuable assessment results regarding students which will aid in the identification of students who may benefit from services provided by the College Achievement Coach.  Results from this study may open the door for implementing a fundamental change in how students are advised and supported in lower tier courses with the potential of increasing success across a wide swath of courses (if lessons are transferred across all divisions).  The successful implementation and completion of this QEP has the potential to have an impact locally, regionally, state-wide and event nationally.   

The College should consider developing a plan that would allow the control group to be discontinued in the event significant changes are seen during the pilot phase with the test group.  In addition, consideration on the use of the ENGAGE survey, or other tool, as a follow-up assessment for students after they have progressed through the developmental mathematics program may be beneficial to the overall assessment of the QEP.  The College is encouraged to ensure the QEP Review Board meets with sufficient frequency to address any changes that result from state mandates or implementation challenges throughout the QEP.  Consideration should be given to other factors which may affect the outcome of the pilot testing of the QEP such as self-initiated contact with the CAC or SI of a control group student, a student’s own decision to not participate in the additional services, or adjustments made by faculty in the DMA courses which could have an unintended effect on the outcomes of the pilot program. The College might also consider that due to the small target population of first-time, 17 to 24 year-olds in the pilot study, an additional group of students may also be necessary in order to allow for a larger sample population to strengthen the quality of the initial study.  

The College is encouraged to explore the possibility of mandating interventions for students to ensure participation and a greater potential for student success.  And finally, consideration should be given to the future expansion of the services to the distance learning students and implementation plans for this population should be considered early in the process to allow for timely implementation when the time comes.    

College Response to On-site Visit
CS 3.3.2 (Quality Enhancement Plan), Recommendation 1.

The committee recommends that the institution demonstrate institutional capability for the initiation, implementation, and completion of the QEP.  

The College should provide clearer documentation regarding who is responsible for what elements of the QEP at initial implementation.
The Committee recommends the following for improving the institutional capability for the initiation, implementation, and completion of the plan: 

(1) identify the QEP Director, develop a detailed job description, and ensure the director has the appropriate authority to implement and manage the QEP initiatives, 
The College identified Patricia (Patty) Phillips as the QEP Director and a campus-wide announcement was emailed January 7, 2014. A detailed job description was completed including the appropriate authority to implement and manage the QEP. To ensure the director has sufficient authority to successfully implement and manage the QEP, this position now reports directly to the Vice-President of Academic and Student Services. An organization chart is provided as evidence. Refer to QEP (Revised) page 63.
(2) develop a detailed implementation plan including who will be responsible for each element of the QEP at initial implementation. (For example, clear job descriptions that outline the responsibilities for the CAC, the LAP Director, and the Supplemental Instruction staff should be provided), 
The College developed a detailed Implementation Plan including who is responsible for each element of the QEP. Detailed job descriptions were completed for the CAC, LAP Director (Dean of LAP), and the Supplemental Instruction staff, Lead Supplemental Instructor, and QEP Director. The QEP Review Committee also developed a QEP Assessment Plan, detailing data collection responsibilities. Refer to QEP (Revised) pages 24 and 63.
(3) define the role and scope of the QEP Review Board and consider including student representation on the Review Board, 
The College defined the role and scope of the QEP Review Committee by creating a standing committee. Administration approved the Committee and the Committee’s description and scope of responsibilities has been included in the Lenoir Community College Procedures Manual. Student representation on the QEP Review Committee was discussed. Due to the short duration (20 hours per module) of the developmental math sequence, the decision was made not to include students in the QEP Review Committee. Minutes of the QEP Review Committee are listed below. 
QEP Review Committee List   Refer to QEP (Revised) pages 7-8.
Minutes of October 16, 2013 QEP Review Committee  
Minutes of November 20, 2013 QEP Review Committee  

Minutes of December 3, 2013 QEP Review Committee
Minutes of January 10, 2014 QEP Review Committee
Minutes of January 21, 2014 QEP Review Committee
(4) document how both developmental and curricular level mathematics faculty will remain involved and kept informed of the QEP implementation (See Recommendation 1).   
To ensure faculty remain involved in the process both developmental and curricular math faculty are involved in the QEP Review Committee as noted under membership in the LCC Procedures Manual. The QEP Review Committee is responsible for monitoring implementation and evaluating the College’s Quality Enhancement Plan. In doing so, it uses a comprehensive approach, taking into account not only the resources and processes of education but also the evaluation of the results of the plan’s interventions. The QEP Review Committee makes recommendations for improvements to the QEP. One of the responsibilities of the QEP Review Committee includes ensuring continued involvement of faculty, staff, students, administrators, and others. 

Both developmental and curricular math faculty remain informed through periodic divisional meetings, Learning Assistance Program meetings, SACSCOC and QEP webpages, and QEP Review Committee minutes. QEP Updates are posted in the QEP Review Committee minutes, as well as SACSCOC and QEP webpages accessible on the Employee Intranet for not only developmental and curricular math faculty, but for all faculty. All faculty are also updated during Faculty/Staff meetings and Professional Development Day. Other opportunities include Administrative Council meetings, Institutional Effectiveness meetings, and Academic Affairs meetings.
QEP Review Committee List    Refer to QEP (Revised) pages 7-8.
Minutes of October 16, 2013 QEP Review Committee  

Minutes of November 20, 2013 QEP Review Committee  



HYPERLINK "F:\\SACS Response\\QEP Review Committee Meeting Minutes Dec  3.docx"
Minutes of December 3, 2013 QEP Review Committee



HYPERLINK "F:\\SACS Response\\QEP Review Committee Minutes January 10.docx"
Minutes of January 10, 2014 QEP Review Committee 
Minutes of January 21, 2014 QEP Review Committee 


CS 3.3.2 (Quality Enhancement Plan), Recommendation 2.

The committee recommends that the institution identify goals and a plan to assess the achievement of those goals.

The Committee recommends the following for improvement of the identification of goals and a plan to assess their achievement:  
(1) clearly define its goal(s) and baseline data related to each goal, 
The College has developed the QEP Data Assessment Summary with clearly defined goals and baseline data related to each goal.  Refer to QEP (Revised) pages 18, 24, 30, 54, 59, 63, and 94-107.
(2) develop a detailed written assessment plan which includes the role and responsibility of all college personnel associated with the assessment of the QEP, 
The College has developed a detailed written assessment plan which includes the role and responsibility of all college personnel associated with the assessment of the QEP. Refer to QEP (Revised) pages 18, 24, 30, 54, 59, 63, and 94-107.
QEP Assessment Plan

QEP Assessment Timeline 
QEP Implementation Plan/Timeline 
QEP database instructions 



(3) develop an assessment timeline which details each assessment and the intended use of results, person responsible for data gathering and analysis and how the data will be used for improvements at the college and communicated throughout the college communities
(See Recommendation 2). 
The College has developed a QEP Assessment Timeline which details each assessment and the intended us of results, person responsible for data gathering and analysis and how the data will be used for improvements at the College.  The College has also developed an Implementation Plan (timeline) and a QEP Assessment Plan.  Refer to QEP (Revised) pages 18, 24, 30, 54, 59, 63, and 94-107.
	3.7.1

	Faculty Competence 

	The institution employs competent faculty members qualified to accomplish the mission and goals of the institution.  When determining acceptable qualifications of its faculty, an institution gives primary consideration to the highest earned degree in the discipline. The institution also considers competence, effectiveness, and capacity, including, as appropriate, undergraduate and graduate degrees, related work experiences in the field, professional licensure and certifications, honors and awards, continuous documented excellence in teaching, or other demonstrated competencies and achievements that contribute to effective teaching and student learning outcomes.  For all cases, the institution is responsible for justifying and documenting the qualifications of its faculty. (See Commission guidelines “Faculty Credentials.”) 

	 

	Judgement

	Compliance

 

Partial Compliance 

[image: image1.png]



Non-Compliance

 

Not Applicable 

 



	Additional information is required to verify the appropriateness of academic credentials for some faculty members. 

The On-Site Reaffirmation Committee reviewed faculty academic transcripts, instructor narratives justifying teaching qualifications, COM 231 course syllabus, and the College catalog to verify appropriateness of academic credentials of faculty members.  After reviewing these materials, it was not evident that four faculty members teaching COM 231Public Speaking had completed 18 graduate hours in Communications; their transcripts note graduate-level coursework in English.  According to the COM 231 course description noted in the College catalog, an emphasis of course content is placed on the delivery of public speaking. The work experience cited in these instructors’ narratives to justify appropriate qualifications did not appear to include a significant involvement in public speaking.

Recommendation 3: The Committee recommends the institution demonstrate that it employs competent faculty members qualified to accomplish the mission and goals of the institution in the area of Communications/Public Speaking.  See attached faculty roster.

Request for Justifying and Documenting 

Qualifications of Faculty

Institution:  ___Lenoir Community College___________________________________ 
For each of the faculty members listed below, the committee either found the academic qualification of the faculty member to be inadequate and/or the institution did not adequately justify and document the faculty member’s other qualifications to teach the identified course(s). For each case, the committee checked the column appropriate to its findings and provided additional comments if needed to clarify the concern. 

The institution is requested to submit additional justification and documentation on the qualifications of each of the faculty member listed. When responding, the institution should use the Commission’s “Faculty Roster Form: Qualifications of Full-Time and Part-Time Faculty” and its “Instructions for Reporting the Qualifications of Full-Time and Part-Time Faculty,” which can be accessed under the Institutional Resources tab of the Commission website:  www.sacscoc.org.  Read the instructions carefully and pay close attention to the section “Providing Information that Establishes Qualifications.”  The completed form, or similar document, should be included as part of the institution’s formal response to the Commission.

1

2

3

4

5

Name of Faculty Member

Course(s) in Question

Inadequate Academic Qualifications

Insufficient

Justification of Other Qualifications

Comments

(if needed)

Bates, Christine (F)

COM 231

X

X

18 graduate hours in COM; lacks sufficient justification of other qualifications

Black, John Paul (F)

COM 231

X

X

18 graduate hours in COM; lacks sufficient justification of other qualifications

Fuller, Annie (F)

COM 231

X

X

18 graduate hours in COM; lacks sufficient justification of other qualifications

Turnage, Kimberly (F)

COM 231

X

X

18 graduate hours in COM; lacks sufficient justification of other qualifications

Form Adopted:  January 2007

Updated:  January 2011



	Narrative

	The institution employs competent faculty members qualified to accomplish the mission and goals of the institution 

Faculty competence is an obligation to students and community that is instilled throughout the College's mission, values, and goals. 

College Mission Statement 

Lenoir Community offers quality educational programs and services that provide opportunities for the intellectual, economic, social, and cultural development of students and the community (Approved by Board of Trustees, November 26, 2012). 

College Values Statement 

Through its policies, procedures, and daily operations in the fulfillment of its mission, Lenoir Community College exemplifies the following values: 

•   The worth and dignity of all people 
•   Honesty, integrity and excellence 
•   Exemplary teaching and effective learning 
•   Access and opportunity while maintaining quality 
•   Skill preparation to work and live in a global economy; 
•   Diversity in every aspect of its culture 
•   A systematic and inclusive approach to decision making 
•   Community partnerships 
•   Continuous growth and improvement for personal and professional development 

College Goals 

Goal 2: Institutional Accountability 

2.1 Ensure that appropriately credentialed and qualified instructors teach in all programs 

The institution also considers competence, effectiveness, and capacity, including, as appropriate, undergraduate and graduate degrees, related work experiences in the field, professional licensure and certifications, honors and awards, continuous documented excellence in teaching, or other demonstrated competencies and achievements that contribute to effective teaching and student learning outcomes. 
To ensure faculty competence of every faculty member hired, Lenoir Community College (LCC) uses the Qualifications of Full-Time and Part-Time Faculty form.  A copy for every new hire, since July 1, 2012, is provided as evidence that the College is following the new hiring procedure to ensure appropriately credentialed and qualified faculty and other licensed/certified professional staff. 

When determining acceptable qualifications of its faculty, an institution gives primary consideration to the highest earned degree in the discipline 

LCC complies with the faculty qualification standards mandated by the Southern Association of Colleges and Schools Commission on Colleges (SACSCOC).  Faculty teaching general education and associate degree courses designed for transfer (UT) have a master's degree and at least 18 graduate semester hours in the teaching discipline and specific to courses taught.  If the faculty member does not possess the master's degree or 18 hours in the discipline related to the course taught, justification of education and/or experience is documented as evidence and provided in the faculty member's personnel file in the Human Resources Department.  All faculty teaching non-transfer courses in vocational/technical programs have at a minimum academic credentials equal or equivalent to the degree being granted, along with relevant qualifications and competencies.  These qualifications and competencies are provided in the faculty member's personnel file in the Human Resources Department.  The complete personnel files, including official transcripts, justifications, qualifications, and other evidence of competence, are available for review in the Human Resources Department. 

The institution justifies and documents the qualifications of its faculty 

For all courses, in any location or with any teaching methodology, LCC is committed to recruiting faculty with credentials that meet or exceed those described as appropriate by SACSCOC.  The complete recruiting and hiring process is available in the Lenoir Community College Procedures Manual (Hiring Process).  Position vacancy announcements for full-time faculty and part-time faculty clearly state academic credential and experience requirements. The program chair and division dean are responsible for verifying qualifications for hiring.  The qualifications and transcript verification are captured on the Qualifications of Full-Time and Part-Time Faculty form.  If further justification, beyond the highest degree earned or 18 graduate hours in the discipline is required, the program chair or supervisor prepares a justification of qualifications and attaches the evidence and/or documentation (example) to support the justification. 

The LCC Human Resources Department maintains all official college transcripts for part-time and full-time instructors.  The official Faculty Rosters for Spring and Fall 2012 are provided below and can be searched by academic division or department prefixes.  Column 4 of the Faculty Roster provides qualifications and comments for any needed justifications.  More complete details about justifications are filed in the LCC Human Resources Department.  The Faculty Roster is located on the home page under Faculty Credentials. 

To fulfill its mission of offering quality educational programs and services that provide opportunities for the intellectual, economic, social, and cultural development of students and the community, LCC is committed to providing ongoing professional development opportunities that enable faculty to grow as teachers, scholars, and practitioners (Lenoir Community College Policy Manual, 7.1.7.2).  All employees are expected to maintain a high level of job competence.  Faculty and staff receive information about professional development opportunities through emails and invitations to workshops, conferences, and seminars. Employees complete an annual educational/staff development plan approved by their supervisors and placed on file in the Human Resources Department. 

According to the Lenoir Community College Faculty Handbook, “All instructors are expected to maintain a high level of job preparedness. Workshops and conferences are conducted periodically within the College. Faculty members are encouraged to attend appropriate professional growth opportunities”  

According to the Lenoir Community College Handbook for Distance Education, prior to creating or teaching online courses, all instructors must complete Moodle training.  Training may take place face-to-face or online depending on the instructor's preference.  During Moodle training, instructors are required to complete tasks that are reviewed by Distance Education staff.  After review, an email is sent to the appropriate dean, associate dean, or program chair stating that the instructor has completed Moodle training. Instructors are encouraged to contact the department of Distance Education with any problems or questions they may have concerning Moodle training, course development, or other issues 

The employee’s qualification file (personnel file) contains supporting documentation which includes but is not limited to original transcripts from accredited institutions, certificates, licenses, awards, original letters from previous employers, and any notarized information.  At the start of each academic term (fall, spring, and summer), each department at LCC submits a complete faculty roster to the academic dean of the division. These rosters, designed by the SACSCOC, are reviewed by the academic deans and the Office of Planning, Research and Institutional Effectiveness for completeness and accuracy. 

Faculty rosters include undergraduate degrees, graduate degrees, licensure, certificates, related work experience, honors, awards, continuous documented excellence in teaching or other contributions to effective teaching, and any other justifiable qualifications.  The completed rosters are then submitted to the Office of Planning, Research and Institutional Effectiveness whose personnel also review the credentials and documentation. The instructor of record is determined by the dean of the department and listed in WebAdvisor. 

The Faculty Roster Forms are located on the Lenoir Community College SACSCOC homepage under the tab entitled Faculty Credentials.
Additional information can be found in Core Requirement 2.8 Faculty.


	

	College Response 

	Upon reviewing the Off-Site Review Comments regarding faculty competence, the College met with the above named faculty and the Dean of Arts/Sciences. Each faculty member was asked to verify the appropriateness of their qualifications and responses to the questions provided in the comments section of the Request for Justifying and Documenting Qualifications of Faculty form. Each faculty member met individually with the SACSCOC leadership team to review information needed for the On-site Review Committee to determine if the coursework provided in their degree programs qualified the instructors to teach COM 231 – Public Speaking. The course description, course objectives, course outline, and course requirements were also reviewed. 

	 

	COM 231 Public Speaking

	The course provides instruction and experience in preparation and delivery of speeches within a public setting and group discussion. Emphasis is placed on research, preparation, delivery, and evaluation of informative, persuasive, and special occasion public speaking. Upon completion, students should be able to prepare and deliver well-organized speeches and participate in group discussion with appropriate audiovisual support.

	Course Objectives: Present speeches based on credible research and with effective visual aids within the appropriate time limit while improving delivery skills.

	Course Outline:

	I. Part One

	A. Getting Started
B. Audience Analysis/ Topic Selection
C. Locating and Developing Supporting Material
D. Organization
E. Presentation Aids
F. Delivery
G. Managing Speech Anxiety


	II. Part Two

	A. Listening 
B. Nonverbal 
C. Small Group 
D. Leadership 
E. Persuasion 


	Course Requirements:

	1. Give speeches that are designed to introduce, inform, persuade, entertain, or commemorate special occasions that are within the given time limit.
2. Participate in group activities and class discussion
3. Submit an outline and use a visual aid for each speech.
4. Demonstrate an understanding of lecture materials and textbook readings through in-class discussions, scheduled tests, and quizzes.


	Rationale for Qualification

	All instructors teaching COM 231, Public Speaking, agree the course requires a combination of academic preparation, skills, and experience to offer the learner a foundational and practical learning opportunity. The College further explains faculty competence for COM 231 instructors by providing a link to an article by Gina Iberri-Shea, professor in the department of English & Fine Arts at the United States Air Force Academy in Colorado. The article entitled “Using Public Speaking Tasks in English Language Teaching” supports the fact that using public speaking tasks in English language teaching is advantageous.

	Prior to the 1997-1998 Lenoir Community College Catalog, Public Speaking was an English course with an ENG prefix (ENG 204 Public Speaking). The ENG 204 was then transitioned to COM 231 with similar course descriptions (ENG 204, 1996-1997, COM 231, 1997-1998, COM 231, 2013-2014) 

	 

	Christine Bates

	Mrs. Bates possesses a Master of Arts in English [concentration in Technical and Professional Communication (TPC)]. East Carolina University describes the TPC graduate program’s goal as follows:  to “provide advanced preparation for students seeking careers in technical and professional communication and a variety of related fields requiring communication expertise…. students from a variety of academic backgrounds develop the knowledge and skills to thrive as communicators in industry, academe, and the public sector.” Relevant completed coursework includes ENG 5780 Advanced Writing for Business and Industry; ENG 6730 Issues in Technical Communication; ENG 5770 Advanced Editing; and ENG 6765 Special Topics in Technical and Professional Communication. She has more than 11 years of higher education teaching experience including three years' experience teaching Writing for Business and Industry at East Carolina University (a major focus of the coursework is identifying audience and purpose). While working for Pitt County Memorial Hospital, Mrs. Bates worked on marketing campaigns where her responsibilities included created and delivered presentations to clients on various healthcare topics. In addition, she served four years as co-editor of Recent and Relevant: Technical Communication.


	COM 231 Outcomes
	Coursework 

	Audience Analysis/Topic Selection

In every English course I’ve taken, audience analysis and topic selection are the fundamentals in the course. To be an effective communicator, I must know who my audience is and what they value. I must know how much knowledge they have about my topic.

For example, ENG 6715 Technical Writing teaches students to write for a specific audience. One assignment in particular was to write a set of instructions for a novice user; that meant we could not use any jargon, acronyms, or words that might confuse a non-native speaker. We had to begin each statement with an action verb, indicating the next step in the instructions.

I use this same practice when I teach COM 231, as my students perform a demonstration speech and teach the course how to perform a specific task. I ask them to consider their audience and to use action verbs.
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing 



	Locating and developing supporting material

Locating supporting material might include online searches in professional journals, delving through archived newspapers, or interviewing someone knowledgeable in the field of technical communication. In ENG 6701 Research and Technical Writing, we completed an annotated bibliography that assessed sources and their value regarding a topic that was related to the field of technical and professional communication. 

As a graduate student, I developed many types of supporting materials. Just a few instances include example syllabi for ENG 6625, brochures and a web site in ENG 5780, and editing guidelines in ENG 6740. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing


	Organizing

All English courses require a great deal of organizing; we must organize our ideas onto paper in a way that is clear for our audience. When presenting these same ideas, organizing is even more important in order to be an effective communicator. 

In ENG 6625 Composition: Theory/Practice, we had an assignment in which we were required to present a teaching a strategy to fellow graduate students and faculty. My detailed outline enabled me to deliver an organized, effective presentation that catered specifically to my audience. Following Best Practices for communication delivery, I earned an A on this particular assignment. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing

	Representation Aids 

Representation aids often include props, a Power Point slideshow, a video clip, or a web site. In ENG 5780, we were asked to develop a package product and present our product to fellow graduate students and faculty. In doing so, we had to consider our audience and their needs and expectations; part of my package included a brochure and a web site that represented my ideas for my product. 

When I teach COM 231, I ask my students to use representation aids to enhance their speeches, following the Best Practices for effective communicators. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing


	Delivery

Delivery is one key to being a good technical communicator. In ENG 6730 Issues in Technical Communication, we had to deliver a speech discussing an issue that was prevalent in the technical communication field; my topic was related to ethics: more specifically using the Internet in an ethical way. For effective delivery, I assessed my audience and their knowledge of the topic, my delivery style [word choice, gestures, etc], and what I wanted them to understand after listening to my speech. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing

	Managing Speech Anxiety

Each time I was asked to speak in a graduate course, I practiced the techniques for managing speech anxiety; these techniques included choosing a good topic for my purpose and audience, practicing my speech several times to a focus group, utilizing my outline as a resource to keep me on track, and taking deep breaths before my speech began. Being well-prepared is the best possible way to manage speech anxiety. 

In many of the graduate courses, we had to give a speech. ENG 6730 Issues in Technical Communication is one example. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing


	Listening

Graduate courses, especially, require a student to be an active listener; faculty do not like to repeat what they have said. Listening is an essential part of communication. In ENG 6625 during our speech regarding teaching strategies, we were asked to answer follow-up questions from our peers and instructors. When answering their questions, I repeated their statement back to them indicating that I listened and understood what they had asked. Part of our grade was determined by how well we answered follow-up questions. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing

	Nonverbal

Nonverbal clues include gestures and other types of body language, even facial expressions. While presenting to my graduate panel, I paid close attention to nonverbal clues from the panel. I could tell when I needed to explain my points in more detail by reading their nonverbal clues. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing


	Small Group

Small groups serve a real purpose in the technical communication field. Communicators can learn a lot about their topic by utilizing small groups.  Often, our graduate classes were small and treated like workshops. 

For example, we might bring in a draft of a project and present it to a small group in the classroom setting. We could then discuss their feedback in a low-risk atmosphere and later take that feedback with us to enhance our materials related to our project.

In ENG 5770 Advanced Editing, we often worked in small groups to conduct usability tests. 


	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing

	Leadership

Part of being a good leader includes strong communication skills. In many graduate courses, a leadership role is an understood requirement because the coursework is demanding; there is an expectation that students will be leaders in their field of study. In technical communication, students are typically comfortable taking a leadership role; they speak and write well and are often expected to take on a leadership role if they are in a group setting. 

During my Internship, I assisted a professor with a technical writing column. My job was to compile all abstracts and edit them for formatting, etc. Because I was a reliable assistant, she recognized that I could do more than be her assistant; after some time, she asked me to co-edit the column with her, allowing me to take on a leadership role. This column was well-received by those in the technical communication field. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing


	Persuasion

Persuasion is one of the many modes in English; we use persuasion to get an audience to act the way we want them to act. We do this by being effective rhetoricians. 

One of the best examples I can give is presenting to my graduate panel, persuading them that I had indeed mastered the requirements to be a graduate of the Technical and Professional Communication program. This presentation required evidence and support, as well as a demonstration of how I had effectively used technical communication principles to complete a project. 

Using persuasive techniques and effective communication skills, I was able to successfully complete my graduate interview. 
	*MA in Technical and Professional Communication [TPC]

ENG 5780 Writing for Business and Industry 

ENG 6701 Research and Technical Writing

ENG 6765 Special Topics in TPC

ENG 5770 Advanced Editing

ENG 6625 Composition: Theory/Practice

ENG 6730 Issues in Technical Communication

ENG 6715 Technical Writing

ENG 6740 Internship [co-editor for Recent & Relevant, a TPC professional article]

ENG 6741 Internship [co-editor for Recent & Relevant, a TPC professional article] 

ENG 6300 Introduction to Distance Learning

ENG 6725 Directed Readings in Technical and Professional Writing


	John Paul Black

	Over the past 25 years, Dr. Black has served as a college instructor as well as a corporate trainer, utilizing both traditional and distance learning environments. 

	At the graduate level, Dr. Black made a conscious choice to pursue a Master of Arts in Education degree in English Linguistics in order to teach in Latin America. The goal of his academic preparation was to help English as a Foreign Language instructors improve the clarity of their speech and work on specific issues of phonetics in their pronunciation. In addition, it was important for him to help students focus on the relationship between writing correctly and the meaning that words purvey, not only in a grammatical sense but also culturally and emotionally. 

	Dr. Black states the experience of teaching phonetics and linguistic morphology gave him a greater appreciation for many of the foundational concepts covered in COM 231 such as intonation, stress, word selection, audience analysis, cultural norms, tone, and body language. Beyond his academic preparation, he served as a Microsoft Certified Trainer and Sales Specialist, delivering presentations and client engagements internationally. 

	This experience in the private sector with real-world applications of communications skills has assisted him in developing learning scenarios for students that are based on actual situations where subtle changes to a presentation can have a tremendous impact on the outcome of a business interaction, cross cultural communication, or the opportunity to influence an audience. 

	Finally, Dr. Black pursued and completed a Doctorate of Higher Education Leadership with a concentration in Instructional Design. This program focused on research, analysis, and application in traditional and technology-based learning environments. The use of instructional tools, presentation aids, and careful analysis of the audience and topic were key concepts throughout the program. The experience of researching topics and developing well-planned written and oral presentations has served him well in preparing COM 231 students to develop sound practices in their introductory experiences in public speaking.



	COM 231 Outcomes
	Courses

	Audience Analysis/Topic Selection

One of the key elements in audience analysis is recognition that cultural differences may play a role in how audiences respond to a presentation style, tone, or use of language.  Linguistic and Cultural History of English focuses on the cultural connections in language.  English composition is fundamentally beneficial for an introduction to public speaking. The first competency that students learn is to develop a topic and identify a focus for a presentation. From that experience of identifying a topic of interest, students learn to develop a thesis statement and research the topic prior to writing the speech. These are skills that are foundational in English classes and have been taught as part of college English courses for decades. 
	ENGLL 5700-Lingusitics and Cultural History

ENGLL 6000-English Composition

	Locating and developing supporting material

Graduate level research has been an extensive part of my education, both at the masters and doctoral levels as reflected in EDUC 6480 and EDUC 7001. In addition, instructional strategies for web teaching provided me training in the use of instructional technologies that I utilize in the class to help students identify online resources and databases. 
	EDUC 6480-Intro to Research 

EDUC 7001-Advanced Research

EDTC 7310-Insrtructional Strategies for Distance Learning

EDTC 7320-Web Teaching

	Organizing

There are two connections with this competency that relate to the course work listed.  Developing logical steps, applying strategies, and assessing information are all aspects of the EDTC courses listed. In addition, by utilizing knowledge of how students learn, classes are developed that respond to students’ needs and help them fill in gaps in skills and knowledge that hinder progress.  
	EDTC 7120- Learning Theory

EDTC-7310-Instrcutional Strategies for Distance Learning

LEED 8010-Organizational Theory and Culture

	Representation Aids 

These course listed offered extensive practice in developing visually appealing aids as well as meaningful application of technology as a complement to oral presentations. 
	EDTC 6020- Principles of Instructional Design

EDTC 7400-Doctoral Seminar Instructional Technology

	Delivery

The three graduate level English Linguistics courses cited all deal with different aspects of how students select the words they use in a speech, the form that is used, and the desired meaning. Is the speech grammatically correct? Does it make sense to the listener? Does it express the meaning you intended? Is it delivered in a way that is appreciated by the audience?  
	LEED 7415-Intro to evaluating education

EDTC-7310-Instructional Strategies for Distance Learning

EDTC 7320-Web Teaching

ENGL 5502- Syntax and Semantics

ENGL 6665-Rhetoric and Composition

ENGL 5501- Phonetics and Morphology



	Managing Speech Anxiety

The pedagogical components of the courses listed deal with how students develop confidence in their work and how they are able to use language that is comfortable for them. One of the most important aspects taught in Intro to Public Speaking is that communication is present in everyday life and does not need to be a formal occasion. By helping students focus on language that is natural for them, anxiety is reduced. 
	ENGL 6510-Recent trends in English education

ENGL 5700-Lingusitics and Cultural History




	Listening

Linguistics courses teach strategies for listening to others and participating as an active part of a discussion. From the training that I had in these course areas, I develop active listener exercises that help students appreciate the role of listening and the power of language (rhetoric) to influence a conversation.  In addition, I begin with an historical lesson of the foundations of rhetoric in ancient Greece.
	ENGL 5505- Descriptive Linguistics

ENGL 6665-Rhetoric and Composition



	Nonverbal

Some of the key elements of linguistics courses are the use of body language, posture and movement, eye contact, facial expression, and connection with the listeners. 
	ENGL 5505-Descriptive Linguistics

ENGL 5504- Applied Linguistics Language Teaching



	Small Group

Asking students to work together and promoting the small group dynamic is directly covered in the EDTC course cited.  Designing instruction based on the desired objective is fundamental to learning theory and instructional development. 
	ENGL 5700-Lingusitics and Cultural History

EDTC 7120- Learning Theory and Instructional Development.

	Leadership

As part of my doctoral study in Higher Education with a concentration in Instructional Design, helping students adopt strategies, accept new opportunities to learn, and motivate students who are experiencing challenges, are all areas covered in the courses cited. I use examples from speeches of famous leaders in U.S. and international history to describe the elements of leadership in speech.
	LEED 8045-Cases and Concepts in Educational Leadership

EDTC 8130- Adoption of Innovations

LEED 8991- Doctoral Internship-Leadership

LEED 8050- Ethics in Educational Leadership

	Persuasion

The use of language to influence others is the culmination of a semester of students’ work in Public Speaking.  The courses listed share two areas that are related to persuasion. Working as a change agent in an organization requires persuasive skills. The use of language to help promote adoption of change is necessary to be effective. I use examples of UN Human Rights Speeches to help students develop a balanced approach to persuasion and develop arguments based on an understanding of the audience while leading them in the desired direction. 
	EDTC 8130- Adoption of Innovations

ENGL 5502- Syntax and Semantics

ENGL 6665-Rhetoric and Composition




	

	 



	Annie Fuller

	Mrs. Fuller possesses a Master of Arts in English (concentration in Technical and Professional Communication). Relevant coursework includes research methods in technical and professional communication, ethical issues in professional communication, teaching professional communication and issues in technical communication. 

	Mrs. Fuller also possesses an undergraduate minor in Communication (major Spanish - which allows her to communicate with a broader audience). She has over 10 years of experience teaching English, which incorporates many of the same topics and strategies as public speaking. For example, she has taught the use of visual aids, linguistics skills, use of rhetoric, and comfort level of the speaker to culminate into a well-prepared and effective speech delivery for various topics. These topics are consistent with traditional introductory speech classes that have been offered in college and university English classes for decades. In addition, she has worked as a staff development specialist for East Carolina University where she taught, as well as facilitated, various public speaking sessions and seminars. She had the pleasure to create the speeches for Chancellor Steve Ballard, as well as other administrators, on numerous occasions where he was the keynote speaker for award ceremonies and campus events that she coordinated. 

	Mrs. Fuller communicated to a wide range of audiences and situations in oral and written form. At Greenville Utilities Commission, she worked as a Communications Technician where she created written publications for the employee newsletter and other customer publications. Her role also involved verbally communicating the company’s vision to its employees and customers. She supported the public information officer in the development and delivery of public speeches. 

	At NC Healthy Start Foundation, Mrs. Fuller worked as a Communications Specialist/Trainer. In this role, she coordinated and supervised various promotional media campaigns for seven counties in eastern North Carolina. She prepared and presented to internal and external customers about the statewide training programs offered regarding health-related projects. 

	In all of the aforementioned jobs, knowing her audience and focusing on their needs to deliver an effective message was crucial, which is synonymous with the goals of a COM 231 Public Speaking. 


	COM 231 Outcomes
	Coursework

	Audience Analysis/Topic Selection

Audience Analysis is essential in effective public speaking. In ENGL 6730 and 6765, I had to identify and list reasons why audience analysis is necessary in the speech design process; I listed audience characteristics that have bearing on speech topics; I gave an example of a formal and an informal method for analyzing audiences and how it impacts communication issues and situations; I identified various topics and issues that are important and relevant for various public audiences.
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing



	Locating and developing supporting material

In ENGL 7701, I learned the importance of locating and developing supporting material. Research Methods in Technical and Professional Communication introduced me to a variety of research methods and methodologies used in technical communication research. This course concentrated on issues in designing and conducting research in Communication. This course concentrated on issues in designing and conducting research, particularly studies driven by data. The emphasis was first on coming to terms with what topics or issues are worth investigating and then how to frame well defined research questions. Locating and developing supporting material are the same emphases that I use when teaching COM 231.  
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing




	Organizing

While in ENGL 6730, 6740 and 6741, I prepared and delivered well-organized speeches and participated in group discussions with appropriate audiovisual support. The current syllabus for ENG 111 lists as a course objective that assignments should be ”composed effectively, organized, and adequately developed.” This is also an objective for COM 231 assignments, as they also require organization, analysis, synthesis, and evaluation.


	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing

	Representation Aids 

Technology and audiovisual support are essential elements to a public speaking classroom. I use a variety of technologies in the COM 231 classroom (i.e. web camera, audio/video files, PowerPoint presentations, Internet). One objective of COM 231 is “students should be able to prepare and deliver well-organized speeches and participate in group discussion with appropriate audiovisual support.” ENG 5770 focused on developing expertise in established practices and conventions for hard-copy, electronic methods of communication and editing, and audiovisual support. We covered principles of contextual editing; methods for analyzing, critiquing, and revising manuscripts for different audiences; and techniques for creating successful writer/editor dialogue. We analyzed style manuals and guides, developed and used editing standards, and considered ethical issues in communication. All of these aforementioned skills are used in COM 231 when developing speeches and editing assignments that use representation aids.  
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing




	Delivery

ENGL 6765 provided instruction and experience in preparation and delivery of speeches within a public setting and group discussion.  Emphasis is placed on research, preparation, delivery, and evaluation of informative, persuasive, and special occasion public speaking. The class emphasized how to prepare and deliver well-organized speeches and participate in group discussion with appropriate audiovisual support. These are the objectives for  COM 231. 
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing

	Managing Speech Anxiety

Oral communication and public speaking automatically come with anxiety and fear for some. I teach my COM 231 students strategies and techniques to overcome anxiety; however, it is a normal reaction to speaking in public. In many of my graduate courses, we had to give a speech. ENG 6730 Issues in Technical Communication is one example.
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing

	Listening

Graduate courses require a student to be an active listener; faculty members do not like to repeat what they have said. Listening is an essential part of communication. While doing my ENGL 6740 internship, I had to listen to my peers, instructor, and colleagues. I had to practice active listening while doing peer critiques, being an active audience member, and demonstrating a procedure. All of these skills are used in COM 231. 
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing


	Nonverbal

Nonverbal clues include gestures and other types of body language, even facial expressions. While presenting to my graduate panel, I paid close attention to nonverbal clues from the panel. I could tell when I needed to explain my points in more detail by reading their nonverbal clues. 
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing

	Small Group

Small groups serve a real purpose in the technical communication field. Communicators can learn a lot about their topic by utilizing small groups.  Often, our graduate classes were small and treated like workshops. 

For example, we might bring in a draft of a project and present it to a small group in the classroom setting. We could then discuss their feedback in a low-risk atmosphere and later take that feedback with us to enhance our materials related to our project.

In ENG 5770 Advanced Editing, we often worked in small groups to conduct usability tests. 
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing



	Leadership

When working in groups in most of my graduate courses, a leader always emerges to provide direction and clarity on the task at hand. Leadership skills are essential when it comes to persuading your audience. While at East Carolina University, I worked closely with the top ranking official, the chancellor. I witnessed leadership skills on a daily basis. Now that I am pursuing a doctorate in educational leadership, I believe I can continue to provide academic leadership to the COM 231 students. 
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing


	Persuasion

Persuasion is one of the many modes in English; we use persuasion to get an audience to act the way we want them to act. We do this by being effective rhetoricians. 

One of the best examples I can give is presenting to my graduate panel, persuading them that I had indeed mastered the requirements to be a graduate of the Technical and Professional Communication program. This presentation required evidence and support, as well as a demonstration of how I had effectively used technical communication principles to complete a project. 

Using persuasive techniques and effective communication skills, I was able to successfully complete my graduate interview.
	Master of Arts; Concentration in Technical and Professional Communication (TPC)

ENGL 5770 - Advanced Editing

ENGL 6730 - Issues in Technical Communication

ENGL 6740 - Internship (Communications Technician)

ENGL 6741 - Internship (Communications Technician)

ENGL 6765 - Technical and Professional Communication (Special Studies Seminars)

ENGL 7701 - Research Methods in Technical and Professional Writing




	

	Kimberly Turnage

	Dr. Turnage has over 27 years of teaching experience, 17 years of experience teaching public speaking at two- and four-year colleges. In 2008, she received a Readers Theatre Certification from the London Workshop held by the University of Southern Maine (50 plus hours). She also has more than 25 years’ experience in public speaking forums (conferences, seminars, academic and administrative presentations, community events) and has served as a judge for numerous public speaking contests throughout the last 20 years.

	As a graduate student, Dr. Turnage’s courses required the skills listed in the COM 231 outcomes. For example, any time she wrote an essay, she had to consider the audience and topic selection. Almost all of her writing required finding, using, and documenting outside source material. For the vast majority of her graduate courses, she was required to present, using visual aids, to the rest of the class; therefore, she had to consider what it takes to plan, prepare, and deliver a speech. 


	COM 231
	Courses

	Audience Analysis/Topic Selection
*For example, in HIS 160, I had to plan and present a visual and written oral project of some aspect of women in the South. My presentation communicated information that would relate to the readings I and my classmates had studied. I had to choose topic matter that related to the issues raised in class and communicate them in such a way that provided a unique aspect of women in the South. Another example would be in my ENG 690 class on the Western. Not only did I have to write a 50-page paper on some aspect we had discussed in class, I had to plan and present a 45 minute lecture and discussion with my classmates and the instructor in which I gave the audience a unique perspective on some aspect we had studied.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations

	Locating and developing supporting material
In my HIS 167 class, I had to write a lengthy paper detailing the role of the KKK in the Reconstruction era. My professor required a great deal of outside source information, so I had to evaluate sources, extract information, incorporate it coherently into my own writing, and document it correctly to avoid plagiarism. In my ENG 187 class, I had to present my findings on Southern folk medicine to the class and make sure that I credited the information I had attained through fieldwork and traditional research methods.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Lit
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations


	Organizing
I had to write a seminar-length paper (30+ pages) in each graduate course I took. For example, in my ENG 563 class, I wrote a paper on Willa Cather that later became part of my doctoral dissertation. I had to present a detailed outline, showing all my material organized in a logical manner. Also, in my ENG 577 class, I had to show organized thoughts when I presented my lecture/discussion on Sylvia Plath.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Literature and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations

	Representation Aids 
In my ENG 146 class, we had to present our ideas of some aspect of material culture. I chose to discuss Southern Housing styles. I used visuals, such as models, slides, and photographs to communicate my thoughts to the audience so that they could understand and remember the concepts I was sharing. In my Bible as Literature class, I had to communicate the facts I had found while writing a comparative essay in which I looked at the different types of religious beliefs shared by contemporary women. I used hand-outs, slides, and photographs to ensure my audience’s interest and comprehension.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations


	Delivery
In my ENG 599 class, we were given a great deal of information regarding how to become an effective instructor. We had to read many different articles on proper delivery. We also had to be observed in our classroom by our instructor, who would then write up a detailed evaluation of our delivery methods. In each of my other classes, we were judged both on the content of the lectures we gave and our delivery.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations

	Managing Speech Anxiety
Every class I took in graduate school had an oral component. In my HIS 160, my instructor talked to us extensively regarding how to present effectively and required that we read several articles on how to deal with speech anxiety. This was also a topic that was covered extensively in my ENG 599 class which focused on helping us become effective teachers.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations


	Listening
Certainly, I had to have good listening skills in all my classes, or I wouldn’t have been successful. However, I had to do several projects in my FOLK 297 class that required that I go into the field and attend some type of performance. I had to then write up my evaluations based only on what I had heard, both the words being spoken by the performer and the words of the audience.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations

	Nonverbal
In my FOLK 297 class, I had to do several projects in which I went into the field and studied only movement and gesture in order to evaluate the intentions of the performer and the reactions of the audience.  In my ENG 577 class, I had to serve as a moderator for a class debate and this entailed my careful attention to both the spoken word and the nonverbal communication of the participants in order to avoid trouble and dissent.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 South African American History
HIST 167 White Culture/Race Relations


	Small Group
In my ENG 599 class, I was paired with several other first-time instructors for a project in which we had to analyze freshman writing samples using a rubric we had constructed and then come to a consensus regarding how to evaluate each sample.

In my HIS 166 class, I had to work with three other people to plan and present a lecture/discussion on an aspect of African American history. 
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations

	Leadership
In my ENG 627 class, I had to take a leadership position when I was asked to head a group of fellow students as we planned a lecture and discussion of Willa Cather’s novel My Antonia.
In my ENG 690 class, I had to lead the entire class, including the instructor, in a planned discussion on the topic of Zora Neale Hurston’s book Mules and Men.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 So African American History
HIST 167 White Culture/Race Relations


	Persuasion
In my ENG 627 class, I presented a 45 minute lecture/discussion on the use of cruelty in Frank Norris’ novel McTeague. I had to present my opinion on the significance of certain symbols in the novel and support my argument with examples from the novel and with comments from outside source information. In my ENG 189 class, I presented on the topic of the connection between African slave narratives and gay/lesbian coming out narratives. I did so by presenting my thesis and providing examples from both slave narratives and coming out narratives. I offered further support using outside source critical commentary.
	Master’s in English, PhD in English

ENG 563 Traditional Narrative
ENG 599 Supervised Teaching
ENG 627 Studies in 20th Century American Literature
ENG 552 Bible as Literature
ENG 577 Lit and Women
ENG 690 Black Literature
ENG 690 Mythology
ENG 690 The Western
ENG 146 Intro to Folklore
ENG 187 Folklore in South
ENG 189 Afro-Am Folklore
HIST 160 Women in the South
FOLK 297 Theory and Methods
HIS 166 South African American History
HIST 167 White Culture/Race Relations

	

	 


College Response to On-site Visit

CS 3.7.1 (Faculty Competence), Recommendation 3.
The committee recommends the institution demonstrate that it employs competent faculty members qualified to accomplish the mission and goals of the institution in the area of Communications/Public Speaking.  See attached faculty roster.

Dr. John Paul Black nor Annie Fuller are listed on the spring 2014 schedule to teach COM 231. The position vacancy was posted. Current adjunct instructor, Jill Hernandez has accepted the full time position as Communications Instructor.  Her signed contract is provided as evidence of employment. She will begin her full time position on August 13, 2014. The fall 2014 schedule (Internet and Traditional) is provided as evidence of appropriately credentialed and qualified faculty to teach COM 231 and other Communication courses.
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